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Abstract- Academic achievement depends on various factors. The and self regularize 

learning is one among them. The present study aimed to analyze self-regularize learning of 

higher secondary students with reference to their academic achievement. A total of 340 

students from different schools of the Jaipur city were selected through random sampling 

method. A self-constructed and standardized ‘Self-Regularized Learning Scale (SRLS-SKS)’ 

was used to collect data from the sample. Data were analyzed through Student T-Test 

(Independent) and the results revealed that- (1) The level of self-regularized learning among 

higher secondary students was not found the average. (2) There was a significant difference 

between the levels of self-regularized learning among boy students of higher secondary 

classes in relation to high and low academic achievement. (3) There was a significant 

difference between the levels of self-regularized learning among girl students of higher 

secondary classes in relation to high and low academic achievement.  
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Introduction- 

 Over time, there has been a change in the notion of educationists against the child or 

the learners. Now the emphasis is on the students to be considered as active listeners, co-

workers, and processors by not accepting the passive acceptor. Students want to increase their 

intellectual abilities and want to get higher than intellectual abilities. This idea is new to the 

student's expectation. Self-control is called self-regularization and self-interest only for 

students who have to pursue their learning. Students are convinced that they can regulate and 

control their learning on the basis of their own abilities- this is the reason for the rise of 

research. The students' intuitive procedures and efforts motivate, regularize and influence 

their cognitive achievements. Thus, the students' customized achievements and self-

regularization also affect the academic achievement of the students.  

 "The emergence of this self-taught learning approach has not happened suddenly, but 

it has been possible from the changing approach towards the reasons for the learning and 

achievement of the students. Self-governance, participation, activism, and internal motivation 

are important for the child, so it is important for the child to self-control his behavior and 

learning" (Zimmerman, 1989). From this definition, the significance of self-regularization is 

forced by the idea of the child, as per which he is a functioning member in the cognitive, 
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helpful, and social path in the learning procedure.. This definition also concludes that 

academic self-control indicates the child's thoughts, feelings, and functions which are helpful 

in achieving specific educational objectives. These purposes can be related to reading the 

text, preparing for the exam or writing articles. When the learner uses his knowledge and 

policies simultaneously (which is called 'skill') and the motivation to use the skills (which is 

called 'desire'), then it is called self-regularized learner.  

Survey of Related Literature- 

 Abar & Loken, (2010), examined Self-Regulated Learning on a sample of 205 

secondary school students. Utilizing latent profile investigation on self-reports of seven parts 

of SRL, three groups were recognized: high SRL, low SRL, and normal SRL. student self-

reports of objective introduction were utilized as approval for the profile arrangement, with 

the high scholarly self-guideline aggregate announcing the largest amounts of authority 

introduction while the low self-guideline bunch revealed most elevated amounts of avoidant 

introduction. Profiles were additionally thought about on autonomously gathered, conduct 

proportions of study practices, with the very self-managed assemble tending to consider more 

material and for a more drawn out time than less self-directed people. 

 Ozan, Gundogdu, Bay, & Celkan, (2012), contemplated college students’ self-

regularized learning technique abilities and self-efficacy observations as far as various factors 

inside the casing of "Curriculum Development and Instruction" course. The review technique 

was profited in this investigation. The examination amass comprised of 310 college 

understudies enrolled to different three resources in Atatÿrk University, Turkey, and taking 

the "Curriculm Development and Instruction" course to be related with showing undertakings 

later on. Toward the finish of the investigations, the college students’ self-efficacy 

recognitions and self-regulated learning methodology aptitudes were discovered high and the 

qualities got through the factual examinations were measurably extraordinary as indicated by 

sexual orientation and personnel factors. 

 Agustiani, Cahyadi, & Musa, (2016), in their research, explored connections 

between's self-efficacy, self-regulation of learning and academic on a sample of 101 students 

of the Psychology Faculty at Universitas Padjadjaran. The investigation uncovered that self-

efficacy, self-regulation of learning and academic achievement are significantly associated, 

which suggests that in the event that one of the three factors experience a positive or negative 

change, the other two will likewise encounter change. 

 Ergen & kanadlı, (2017), in their research considered determined the empirical 

impact size of observational and social examinations directed in Turkey between 2005-2014 
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that explored the impact of (or association with) self-regulated learning methodologies on 

academic achievement, and to decide if the normal impact estimate demonstrates a critical 

distinction as far as course type, self-regulated learning methodology type, school level. 

Meta-systematic audit strategy was utilized to join the result of autonomous observational or 

social investigations. The investigations incorporated into this survey were gathered from the 

CoHE National Thesis Archive, ULAKBIM, Google Academic, ERIC, and EBSCO 

databases. A sum of 47 studies were surveyed as per the consideration criteria, and 21 studies 

were incorporated into this examination. Cohen's d coefficient was determined for the impact 

estimate in this investigation. Results uncovered that-self-regulated learning systems had an 

"extensive" impact on scholastic accomplishment. Besides, the determined regular impact 

measure demonstrated no noteworthy distinction as indicated by the sort of self-regulated 

learning technique, course type, contemplate plan, and school level. 

 Yamada, et al., (2017), exhibited a paper on preliminary research in an International 

Conference on Advanced Learning Technologies. This exploration researches the impacts of 

self-regulated learning bolster utilizing the framework "Self-regulator (SR)," and connections 

between self-regulated learning awareness, learning practices, and saw impacts of SR. The 

outcomes demonstrated that the course with SR advanced" meet the deadline" awareness. The 

aftereffects of Spearman's correlation examination uncovered that procrastination awareness 

for elite is one of the key components for time the executives, which is an essential factor of 

self-regulated learning. 

The rationale of the Study- 

 The present research will be helpful to establish a foundation for the perspective as 

they shall get opportunities to analyze the relation of different variables, with the self-

regulation variable. The teacher shall be able to learn that how the self-regularity affects 

children and how it provides support to their academic achievement, the teachers will have 

the opportunity to know and the simplest and inclusive choices will be made for making 

important decisions for the development of children. If talking about society; the children 

receive various rites and skills from society. Society can contribute more to the development 

of children when they know the effect of 'self-adjustment'. With the help of research findings, 

the parents of the children can know the factors affecting the educational achievement of their 

children, so that they can understand the child better and be able to behave well. It is for the 

reason that achieving more success in the field of educated children is also challenging for 
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policymakers. The present research provides answers to similar questions, which can help the 

children to get maximum help. 

Problem Statement- 

Study of Self-Regularized Learning in relation to Academic Achievement of Higher 

Secondary Students 

Objectives- 

 The following objectives have been set for research from this point of view- 

1. To study the level of self-regularized learning among higher secondary students. 

2. To compare self-regularized learning among boy students related to high and low 

academic achievement groups. 

3.  To compare self-regularized learning among girl students related to high and low 

academic achievement groups. 

Hypothesis- 

 Following hypothesis have been formulated for the present research-  

H01: The level of self-regularized learning among higher secondary students is average. 

H02: There is no significant difference between the levels of self-regularized learning among 

boy students of higher secondary classes in relation to high and low academic 

achievement. 

H03: There is no significant difference between the levels of self-regularized learning among 

boy students of higher secondary classes in relation to high and low academic 

achievement. 

Method- 

 The normative survey method was applied to collect information from students. 

Population and Sample- 

 The population comprised of students studying in higher secondary classes in 

different schools of Jaipur city, Rajasthan, India. The sample was determined by using 

Krejcie & Morgan, (1970) formula. Assuming the population is infinite, the sample size was 

384. The sample was selected through the random sampling method from four private senior 

secondary schools situated at Jaipur city, Rajasthan, India. The sample further categorized 

between high and low academic achievement groups. All students who scored more than or 

equal to 60% marks in their last class examination were taken as high academic achievement 

group and students below 60% marks in their last class were taken as low academic 

achievement group. Thus, a total of 186 students was found in high academic achievement 

group and 198 students were found in low academic achievement group.  
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Data Gathering Tools- 

  A self-constructed Likert type Scale- ‘Self-Regularized Learning Scale (SRLS-SKS)’ 

was used to collect information from subjects. The scale has 40 items in relation to self-

regularized learning of the subject and subject has to respond over one of the five options 

given i.e. ‘strongly agree,’ ‘agree’, can’t say’, ‘disagree’, and ‘strongly disagree’. 

Statistics- 

 Following statistical applications were used for analysis of the information- 

1. Mean 

2. Standard Deviation 

3. T-Test (Student T-Test: Independent) 

Analysis and Interpretation of Data- 

 The analysis and interpretation of information is as under- 

Table: 1 

Level of self-regulated learning among higher secondary students 

Groups N Mean Level 

High Academic Achievement 186 120.65 High 

Low Academic Achievement  198 41.37 Low 

 Table 1 shows the level of self-regularized learning of higher secondary students. The 

mean value shows that students related to the high academic achievement group have high 

‘self-regularized learning’ while the low academic achievement group has low ‘self-

regularized learning. Hence, the null hypothesis is (H01) rejected. Low self-regularized 

learning inversely affects the academic achievement of students and high ‘self-regularized 

learning’ puts a high positive effect on the academic achievement of students 

Table: 2 

Self-regularized learning among boy students in relation to high and low academic 

achievement  

Groups N Df Mean 
Standard 

Deviation 

P Value 

(=0.05) 
T Value 

High Academic Achievement 116 
231 

119.02 23.41 
0.00 27.25 

Low academic Achievement 117 39.76 20.46 

 Table 2 shows the difference between mean scores self-regularized learning of boy 

higher secondary boys in relation to high and low academic achievement. The results 

revealed that the level of self-regularized learning of boys related to high academic 
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achievement group is quite high than the compeers. The level of self-regularized learning of 

boys related to high academic achievement is high as per the tool norms whilst the level of 

self-regularized learning of boys related to low academic achievement group is low. The t 

value is high and significant (P<0.05) which is a strong evidence against the null hypothesis. 

Hence the null hypothesis (H02) is rejected.  

Table: 3 

Self regularized learning among girl students in relation to high and low academic 

achievement  

Groups N Df Mean 
Standard 

Deviation 

P Value 

(=0.05) 
T Value 

High Academic Achievement 68 
149 

123.42 22.19 
0.00 21.34 

Low academic Achievement  83 43.63 23.04 

 Table 2 shows the difference between mean scores self-regularized learning of girl 

higher secondary students in relation to high and low academic achievement. The results 

revealed that the level of self-regularized learning of girls related to high academic 

achievement group is quite high than the compeers. The level of self-regularized learning of 

girls related to high academic achievement is high as per the tool norms whilst the level of 

self-regularized learning of girls related to low academic achievement group is low. The t 

value is high and significant (P<0.05) which is a strong evidence against the null hypothesis. 

Hence the null hypothesis (H03) is rejected.  

Findings- 

1. The level of self-regularized learning among higher secondary students was not found 

the average. The students with high academic achievement had high-regularized 

learning while as the students with low academic achievement group had low self-

regularized learning. 

2. There was a significant difference between the levels of self-regularized learning 

among boy students of higher secondary classes in relation to high and low academic 

achievement. Boys with high academic achievements had high self-regularized 

learning while the boys with low academic achievements had low self-regularized 

learning. 

3. There was a significant difference between the levels of self-regularized learning 

among girl students of higher secondary classes in relation to high and low academic 

achievement. Girls with high academic achievements had high self-regularized 
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learning while girls with low academic achievements had low self-regularized 

learning. 

Discussion- 

 Investigating the three hypotheses examined by statistical methods, it concluded that 

the impact of self-regularization on the students' learning clearly falls. Therefore, the trend of 

self-regularization of the students’ learning can be increased by increasing all these providers 

in the students' perspective, skill, motivation, self-determination, individual effort, rights, 

knowledge base, Special efforts should be made by teachers and guardians to develop self-

discipline. The program of development of self-employment is meant to create a cooperative 

learning environment for the child, in which the child, teacher, and guardian are involved. 

Infinite capabilities are hidden in each child. For the all round development of the children, 

they should get guidance, cooperation, and opportunity according to their abilities. The child 

is curious about nature and he learns naturally. Therefore, child learning trends can be 

developed and supported by them. In order to develop self-discipline in the development of 

children, various skills such as evaluation, planning, goal-making, time management, 

knowledge-taking skills, and writing skills are developed to develop self-regularization. In 

self-propelled students, special qualities are found that are available for learning are required. 

Self-importance is the facilitator means that they can be employed by special qualities, such 

as self-assessment, goal-making, planning, employing self-regulation policies, making new 

policies, self-analysis and adjusting ability. 
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