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Abstract: Freire’s perspectives begin from a deep respect and humility for the oppressed people and respect for 

their understanding of the world they inhabit. Freire  believed  that  oppressed  could  transform  their  situation  

in  life  by  thinking  critically which is possible through  education. When oppressed people learn about their 

own culture, history, religion, heritage, etc., the knowledge they get can have a transformative effect on their 

lives and lead to their own empowerment. 
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Introduction 

Brazilian educator Paulo Reglus Neves Freire (1921-1997), has often been cited as one of the 

most influential critical thinkers on the topic of education during the late twentieth century. 

He is best known for his influential work, Pedagogy of the Oppressed, which is considered 

one of the foundational texts of the critical pedagogy movement. His passionate insights 

about education inspired educators beyond his native Latin America, reaching many people 

around the world. By taking his perspective Friere introduces pedagogy for social change and 

liberation. This paper therefore aims at presenting a reflection of the educational perspective 

of Paulo Freire.  

1. Aims of Education 

Freire’s term for traditional education the ‘banking education’ focused on the stifling 

creative and critical thought in mass education.  He believes that banking education allows 

the oppressors to maintain the system of oppression.1 In Freire’s view, students under this 

system do not have the opportunity to question or critically evaluate the world in which they 

live and thus have no opportunity to change their lives for the better.2  Freire says that 

Education is not reducible to a mechanical method of instruction. He further adds that 

learning is not  a quantity  of  information  to  be memorized  or  a  package  of  skills  to  be  

transferred   to students. 

 

                                                           
1 P. Freire, Pedagogy in Process (New York: Seabury, 1978), 78 
2 P. Freire, Pedagogy in Process ,78 
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2. Curriculum and Pedagogy 

Freire argues that whole activity of education is Political in nature. Politics is in the teacher 

student relationship, whether authoritarian or democratic. Politics is in the subjects chosen for 

the syllabus and in those left out.  It is also in the method of choosing course content, whether 

it is shared decision or only the teacher’s prerogative, whether there is a negotiated 

curriculum in the classroom or one imposed unilaterally.3 Freire emphasizes that society is 

controlled by an elite which imposes its culture and values as the standard. In schooling, this 

imposed standard is transferred through a traditional curriculum which interferes with 

democratic and critical development of students.4 

While agreeing with Freire’s work, it’s my opinion that curriculum should directly come 

from the people and must be prepared by them. Curriculum should be built around the themes 

and conditions of people’s lives.  For this, it is essential that educators should study their 

students in their classrooms and in their community to discover the, ideas, conditions and 

habits central to their experience.5 Freire emphasizes that curriculum should be based on the 

experience of the learners which should enable the learner to interpret their existing situation, 

critically examine it and then act upon it.6 He believes that students should have a right to 

negotiate the curriculum and of evaluating it. After developing the curriculum, the selection 

of subject content should be based on students thoughts and language. Freire emphasizes that 

curriculum should not be presented as a jargon but rather as problem posed in students’ 

experiences and speech, for them to work on.7 

Freire’s pedagogy includes the goal of critical consciousness. His pedagogical methods are 

student centered which attempt to help students to become critically conscious of reality and 

to challenge domination.  

3. Dialogue 

Freire laid out many components of a liberating education in pedagogy of the oppressed out 

of which dialogue is the central component. Freire conceptualizes dialogue as a conversation 

among equals.8 Dialogue cannot occur between those who want to name the world and those 

who do not want this naming; between those who deny other people the right to speak their 

                                                           
3 Samson Prabhakar, Essays on Christian Education and Liturgy (Bangalore, SATRI, 2003), 118-119 
4 Thomas H. Groóme, Christian Religious Education (New York: Harper and Row, 1980), 11- 18 
5 Henry A. Giroux and Stanley Aronowitz, Education Under Siege (South Hadley: Bergin and Garvey, 1985), 

141 
6 A. Arora, On Reading Paulo Freire  (New York: Oxford university Press, 1997), 123-126 
7 www.ijonte.org/FileUpload/ks63207/File/12.durakoglu1.pdf. Retrived on 9/ 2/ 16 
8 Freire, Pedagogy in Process, 398-400 
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world and those who are right to speak has been denied to them.9 Freire argued that dialogue 

must include the following traits: profound love for the world and for the people, humility, 

hope and mutual trust.10 Freire does mention that dialogue will not help participants become 

more fully human but can only be fruitful if it is coupled with critical thinking and in turn 

critical thinking will lend itself to transformation. 

At the centre of dialogue is the important and valuable process of critical thinking. Critical 

thinking or what Freire called conscientization which refers to learning to perceive social, 

political and economic contradictions and to take action against the oppressive elements of 

the reality.  In order to confront oppression, it is essential that students first become critical 

thinkers. It is only through problem posing education that students can become critical 

thinkers who view the world not as a static reality but reality in process, in transformation.11 

4. Praxis 

Once students have become critical thinkers, they will be able to begin a process that could 

lead to their humanization. Freire referred to this process as praxis. He defined this process 

as reflection and action upon the world in order to transform it. This process would involve 

constant reflection and evaluation. However, Freire believes that this process cannot be 

carried out in authoritarian form of education such as banking education which inhibits the 

liberation and freedom of the oppressed. He argued that change could come through a process 

of dialogue and reflection leading on to change through action or intervention. 12  Freire 

believed that Praxis is at the heart of transforming the world and thus becoming fully human. 

5. Generative Themes and Codifications 

Freire believes that in order for an educational experience to be relevant and important, the 

teacher-student and the student-teacher need to work together to identify the themes to create 

the program content or educational units of study.13 These themes are known as generative 

themes. These generative themes are presented in the form of codifications (visual 

representations). Participants  are  able  to  step  back  from  these  visual  representations  of  

their  ideas  or history and  decode  or  explore  them  critically  by  regarding  them  

                                                           
9 T. Deans Paulo Freires Pedagogy in Relation to John Dewey’s Pragmatism (Michigan: JCS Publishers, 1999), 
401 
10 P. Freire, Education for Critical Consciousness (New York: Seabury, 1973), 120 
11 Samson Prabhakar, Essays on Christian Education and Liturgy, 118-119 
12Goodwin Bennie “Education as liberation: an analysis of Paulo Freire,” The Journal of the 

Interdenominational Theological Center,  (May 1975) : 89-99 
13Butkus and A. Russell, “Linking social analysis with curriculum development: insights from Paulo Freire,” 

Religious Education, (May, 1989): 568-583 
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objectively  rather  than  simply experiencing  them.  This  makes  it  possible  for  the  

participants  to  intervene  and  initiate change in society. In all the stages of decoding, people 

externalize their view of the world.14 

6. Teaching – Learning Environment 

For  Freire,  teaching  and  learning  are  human  experiences  with  profound  social  

consequences. Classroom  die  as  intellectual  centers  when  they  become  delivery  systems  

for  lifeless  bodies of knowledge. In the liberating classroom suggested by Freire’s ideas 

teachers pose problems derived from student life, social issues and academic subjects, in a 

mutually created dialogue.15Accordingly, teaching- learning environment should be based on 

the following characteristics: Participatory -The learning process should be interactive and 

cooperative so that students do a lot of discussing and writing instead of listening to teacher 

talk. Dialogic - The basic format of the class is dialogue around problem posed by teacher 

and students. The teacher initiates this process and guides it into deeper phases. By 

frontloading questions and back loading lectures, the teacher invites students to assert their 

ownership of their education building the dialogue with their words. Democratic - The 

classroom discourse is democratic in so far as it is constructed mutually by students and 

teacher. Students have equal speaking rights in the dialogue as well as right to negotiate the 

curriculum. They are asked to co-develop and evaluate the curriculum. Activist - The 

classroom should be active and interactive based on problem posing, cooperative learning 

and participatory formats and Affective - The teaching learning environment should be 

critical and democratic leading to the development of human feelings as well as development 

of social inquiry and conceptual habits of mind.16 

Freire’s  problem  posing  develops  co-intentionality  among  students  and  teachers which  

make teaching-learning collectively owned,  not the teacher’s sole role. This mutuality helps 

students and teachers overcome the alienation from each other developed in traditional 

banking classrooms. 

7. Teacher – Student Relationship 

A Freirean critical teacher is a problem poser who asks thought provoking questions and 

encourages students to ask their own questions. A critical teacher must also be a democratic 

one. Freirean problem posing education also invites the students to question the system they 

                                                           
14Moore, T M, “Conscientization and Christian education: the process pedagogy of Paulo Freire.”Journal of the 

Evangelical Theological Society, (February, 2015):  453-464 
15Rop Caren, Paulo Friere and its Relevance (Kenya: Moi University, 2004), 24 
16Rop Caren, Paulo Friere and its Relevance, 25-26 
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live in and the knowledge being offered to them, to discuss what kind of future they want.The 

teacher is the subject of the learning process while the pupils are mere objects.17 The teacher 

should consider himself or herself as students among students giving rise to a new term that is 

teacher-student with students-teachers that is a teacher who learns and learner who teaches.18 

8. Freire’s Impact on Christian Education 

Two key Freirean concepts have had the greatest impact on Christian education: 

conscientization, defined as the process of coming into critical awareness of the social, 

political and economic contradictions of reality that leads to humanization, and praxis 

referring to the attempt to keep theory and practice in a balanced dialectic so that one acts 

reflectively and thinks for action. Freire's praxis approach affirms critically reflective action 

and critical reflection informed by and validated in practice. In his terms, the interrelation of 

self-awareness and action constitutes a permanent, constant dynamic of our attitude toward 

culture itself. For Freire, christian education is also inherently political, never neutral. 

Education either domesticates people by imposing the values and culture of the dominant 

class or it frees people by helping them to become critical, creative, free, active and 

responsible members of society.19  

9. Relevance of Paulo Freire Today 

Education has been a powerful agent of social change and liberation. The international 

commission on education for the twenty-first century set up by UNESCO 20  describes 

education in terms of learning to know, learning to do, learning to live together and learning 

to be”. 21 But the context and challenge of education in today’s world is that of 

professionalism, institutionalism, individualism, commercialism and like. Therefore the 

present education does not generate or fortify the type of knowledge that is relevant to our 

changed society. Especially The biggest challenge that lies within the education system in 

India is the quality of education that is been delivered to the students, as most of the 

education that is delivered to the students In India is generally theoretical in nature. It lacks 

the practical aspect. Teachers fail to extract the student’s interests where they can excel, so 

that they can be provided better opportunities and guidance in the area of their interest. 

                                                           
17Bartholomae, David and Anthony Petrosky, “The Banking Concept of Education.” Ways of Reading, Boston: 

January, 2008):242-254 
18Ira Shor, A Pedagogy for Liberation: Dialogues on Transforming Education (West Port: Bergin and Garvey 

Publishers, 1987), 100 
19 http://www.talbot.edu/ce20/educators/catholic/paulo_freire/. Accessed on 4/1/2016. 
20 United Nations Educational, Scientific and Cultural Organization. 
21 Stanislaus, ed., Education as Mission (Delhi: ISPCK, 2004), 163 
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Instead they are forced to mug up the mandatory subjects and their perspective is made just 

limited to professions like doctors, engineers, lawyers etc. Indian education is thus expanding 

in quantity not quality. The character of Indian education system has restrained and restricted 

Indian young right from the school age and continues that way with college and university 

stage. This harms the potential of human mind for constructing and creating new knowledge. 

And Freire’s pedagogical methods are also relevant in the pluralistic context of India. One of 

the model which Paulo Freire suggests that of problem solving education where the critical 

reflection of both the learner and the teacher bring the fruits of learning. This mutual 

"problem posing education" which responds to the essence of consciousness-intentionality, 

rejecting communiqués and embodying communication. In this model, the teacher and learner 

relationship is based on mutuality, free from fear and domination. Learning is non-repressive 

but actualizing.22 This problem solving method of education will reduce the tension between 

the religion and will enhance the mutual respect and mutual understanding. Freire’s 

methodology of teaching and learning describes the class is a meeting place where 

knowledge is sought, not transmitted. The main principle of his approach is to present 

knowledge problematically in a problem-posing curriculum which offers more opportunities 

for learners to participate actively and to reflect critically.23 

10. Critical evaluation of Freire’s pedagogical methods 

Paulo Freire’s pedagogical methods are time proven and acceptable. When we critically 

analyze these methods there are some practical difficulties in implementing them. Freire 

suggested that transformation in the lives of the oppressed can be gained only when they 

critically evaluate the conditions and it is possible only through education. But he failed to 

suggest how the oppressed can be given education which was costly. During his time the 

education system was in the control of the elite class and the oppressed were not given much 

opportunity for education. In the present scenario also the education system is in such a way 

that it can be afforded only by the wealthy people all over the world. Still now the question 

remains to how quality education can be provided to the poor and oppressed.  

Another difficulty of his pedagogy is with the curriculum. According to Freier, the 

curriculum should come from the people and must be prepared by them. But universally, the 

curriculum is decided by a group of elite people who designs the curriculum according to 

their requirements. There is no participation of any common men in the designing of the 

                                                           
22 http://wcc-coe.org/wcc/what/interreligious/cd32-05.html. Accessed on 28/3/2016 
23 Paulo Freire, Pedagogy of the Oppressed (New York: Herdes and Herdes, 1986), 66 
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curriculum. In this context, how can this suggestion of Freier be implemented. Freier dreamt 

of a prosperous world where there is now oppression and equality and prosperity prevails. It 

can be attained if his teachings are strictly followed. If his suggestions are implemented, it 

can change the entire educational system and his goal of education for social change and 

liberation can be attained.  

Conclusion 

Freire has been able to draw upon and weave together a number of strands of thinking about 

educational practice and liberation. His theoretical innovations have had a considerable 

impact on the development of educational practice all over the world. Critiquing the existing 

model of education, Freire goes on to list its characteristics that are; education is 

domesticating, oppressive and serves the purposes of the dominant class in the society. It is 

the practice of bondage rather than freedom; it sees the learners as objects rather than as 

active subjects in the process of transformation; and it is monological rather than dialogical. 

Therefore we need a paradigm shift from a banking pedagogy to a problem-posing education. 

That is the only right pedagogy that would give real change and liberation. 
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