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Abstract 

Education has been one of the key driving forces of human civilization since time 
immemorial in different societies of the world. And the educational setups have 
been formulated by educationists in different times according to the needs of the 
times. But there remained many lacunas in these setups which could not address 
many challenges of the times. In this direction many scholars, from time to time, 
tried to make the educational setups up to date to meet the demands of diverse 
natures. Among such scholars, Fethullah Gulen (1941) of Turkey, with his 
visionary approach tried to revive and rejuvenate the educational setup of Turkey 
to make it compatible with the modern challenges of science and technology. He 
not only restructured the prevalent curriculum and formulated it on the modern 
lines combining science and religion, reason and revelation, secular and sacred but 
also established a chain of institutions across the globe in almost all the bigger 
countries of the world. These institutions which Fethullah Gulen calls ‘islands of 
peace’ are not only setting up new records both in secular and sacred education but  
are also trying to make conditions congenial for peace, pluralism and coexistence 
in local and global levels. For his commitment, dedication and altruistic services 
Gulen has received acknowledgements and appreciations from different quarters of 
the world. The present paper aims to analyze the contribution of Fethullah Gulen to 
education reformation vis-a-vis his concept of Golden Generation. 
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Introduction: 

Education has been one of the key driving forces of human civilization since time 
immemorial in different societies of the world. And the educational setups have 
been formulated by educationists in different times according to the needs of the 
times. But due to various factors, there remained many lacunas which marred the 
civilizational development to a great extent. Sometimes scholars (educationists) 
laid emphasis on secular education ignoring the vitality of sacred education while 
at the other times, educationists ignored secular education, emphasizing greatly on 
the sacred education. This is very clear from the differences in the curriculum of 
the Eastern and Western societies. The Eastern societies overemphasizing revealed 
knowledge but ignored the rational sciences while as the Western societies 
patronized the rational sciences but ignored the revealed knowledge to the great 
extent. In Eastern societies, the educationists patronized and laid great emphasis on 
traditional ‘ulum like Quran, Tafsir, Hadith, Fiqq, theology etc. while as the 
Western societies ignored the revealed knowledge but excelled in modern sciences. 
With the result, both the societies lacked one of the important aspects of education 
and mastered in only one aspect. Due to the faster means of communication in this 
age of globalization, this created a wedge between the two on various fronts. To 
liquidate the wedge, many scholars, from time to time, tried to restructure the 
curriculum and reform it on the modern lines. Among such scholars, Fethullah 
Gulen (1941) of Turkey is one of the dynamic personalities of modern times who 
tried to restructure the curriculum revive by blending reason and revelation, secular 
and sacred, science and religion. Not only this, Gulen believes that education is the 
best instrument with the help of which we can surpass our differences that have 
taken us to conflicts, rifts and ultimately to wars. In an interview with Foreign 
Policy, he explains: “We must acknowledge that we are all human beings. It is not 
our choice to belong to a particular race or family. We should be freed from fear of 
the other and enjoy diversity within democracy. I believe that dialogue and 
education are the most effective means to surpass our differences.”1 

Golden Generation and Education: 

Looking back at the philosophers and intellectuals of Turkey, it seems that it was 
customary for them to work for an ‘ideal generation’ which would take out the 
society from what is evil and harmful for the welfare of the people. The writer of 
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the Turkish National Anthem, Mehmet Akif Ersoy chose the name, “Asim’in 
Nesli” (Generation of Asim) for his ideal generation. Necip Fazil Kisakurek, 
another famous Turkish poet and author named his generation as the “Imanli 
Genclik” (Faithful Youth Generation) and Badiuzzaman Said Nursi idealized his 
generation as “Nesli Cedid” (New Generation). Gulen, well versed about his 
predecessors and examined his own generation very minutely and found that lack 
of proper education is the primary cause of all the problems the society is 
confronted with and the youth are the main targets of these problems. Through his 
speeches and writings, he advocated establishing educational institutions on the 
modern lines to materialize his ideal generation which he calls “Altin Nesli” (the 
Golden Generation).2 The aim of his idea is to provide a perfect education for a 
perfect generation in order to obtain a perfect society. Gulen opines that the 
Golden Generation also requires the young people of the community to show a 
great respect for religious and national values. He puts forth some qualities of this 
generation: knowledge, faith, love, idealism, altruism and action.3 He is optimistic 
about the generation and says that a lasting peace can be achieved through the 
work of generation which is peaceful, made up of individuals who are living 
examples of peace, who will build bridges of dialogue and mutual understanding to 
make peace among people. When Samuel P. Huntington talked about the ‘clash of 
civilizations’, in its response Gulen urged his generation to build the breakwaters 
in order to prevent the clashes of civilizations.4 

Gulen Institutions: 

Gulen believes that education is the best panacea to reduce rather dilute jealousy, 
hatred and enmity among people and he foresees education as a primary tool in the 
development of society. He presents education as the only durable and permanent 
solution for society’s problems and challenges and the needs of humanity. He does 
not incarcerate his understanding of education to one particular aspect of life rather 
he opines that education is an all- encompassing all-pervasive lifelong process. 
That is why he lays strong emphasis on the establishment of educational 
institutions that integrate and reconcile religious and scientific education, heart and 
mind, reason and revelation, tradition and modernity, materialism and spiritualism 
in order to counter the challenges humanity is confronted with.5  
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For Muslims the importance of ‘integrated education’ is greater in the modern 
times as Muslims comprise 22 percent of the world’s population and the growth 
rate in Muslims is also greater. But unfortunately, the literacy rate in Muslims 
remained low since centuries. That is why Fethullah Gulen called for vibrant and 
dynamic educational institutions which would address the modern challenges of 
science and technology, holding fast to the roots of Islam. The schools established 
by his followers across the globe emphasize virtues such as respect for elders, 
courtesy, civility, modesty, tolerance, love and compassion without directly 
propagating the teachings of Islam. They abide by the local curricula requirements 
of the countries where they operate. It is this approach of these institutions which 
has gained popularity and applause in many countries of the world.6 Aslandogan 
and Muhammed Cetin have identified four attractive features of Gulen-inspired 
schools as: 

1, satisfactory combination of tradition and modernity 

2, altruistic approach of the teachers and educators 

3, non-politicization of educational, scientific and cultural issues 

4, support from families and the communities7 

Regarding the goal of these institutions, Gulen says: 

       “Raising generations who take as their life principles love, peace, tolerance and 
intercultural dialogue, who are respectful for their own national and spiritual values, who could 
read the world correctly, establishing bridges between these countries and Turkey as well as 
among themselves, and thus through these contribute to the world peace. …The aim of opening 
these schools is to lessen the load on the shoulders of the state, at the same time to raise the 
generations who give priority to national and spiritual values, owning up to the universal values. 
This aim was the same at the inception of the schools and it is continuing in the same way now.”8 

Gulen calls these institutions as the “Islands of Peace” which are playing a pivotal 
role in bridging the gap between people of different faiths by laying strong 
emphasis on the universal values of love, compassion, tolerance, brotherhood, 
equality and justice. The Gulen institutes are mostly found in Turkic Central Asia 
and Azerbaijan with which Turkey has great ethnic and cultural affinity as well as 
the ties of language. There are half a dozen Gulen-sponsored universities in Central 
Asia and various other educational and welfare institutions. The Turkish 
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businessmen who are committed to Gulen’s endeavors are financing these schools 
in Central Asia to make friendly ties with these countries in order to achieve an 
environment of peace and coexistence in this region. In Kazakhstan, the most 
important location for the Gulen network’s activities abroad, the Kazakh-Turkish 
Education Foundation (KATEV) in Almaty runs many institutions and functions as 
a cornerstone of the resident Turkish community which is supported by Turkish 
business and charitable groups and by the Gulen network.9 

       The movement with its voluntarily endeavors has been successful in opening 
up hundreds of schools and other educational establishments in other non-Turkic 
countries of the world. These institutes are found in the Balkans, Russia, Armenia, 
the US, Australia, China, Cambodia, sub-Saharan Africa, Mongolia, India and in 
western countries where Turkish minorities are located, such as Germany and 
France. Though exact number of these institutions has not been given due to the 
‘unstructured nature of the movement’, Dogu Ergil has identified the following 
data: 

North America 

Canada: Language course 

Mexico: 1 school and a cultural center 

USA: 5 schools and above 50 cultural centers 

South America 

Argentina: cultural center 

Brazil: cultural center 

Chile: cultural center 

Colombia: cultural center 

Africa 

Algeria: language course 

Burkina Faso: 1 school 

Suraj Punj Journal For Multidisciplinary Research

Volume 9, Issue 4, 2019

ISSN NO: 2394-2886

Page No: 362



Cameroon: 1 school 

Central African Republic: 1 school 

Chad: 1 school 

Congo: 1 school 

Egypt: language course and study youth hostels 

Ethiopia: 1 school 

Gambia: 1 school 

Ghana: 1 school 

Guinea-Bissau: 1 school 

Kenya: 4 schools 

Madagascar: 1 school, 1 cultural center 

Malawi: 1 school 

Mali: 1 school 

Mauritania: 1 school 

Morocco: 4 schools 

Mozambique: 1 school 

Niger: 1 school 

Nigeria: 4 schools, 1 cultural center 

Senegal: 1 school 

South African Republic: 4 schools 

Sudan: 2 schools 

Tanzania: educational complex  

Togo: 1 school 
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Uganda: 1 school 

Oceana  

Australia: 7 schools 

Indonesia: 4 schools 

Philippines: 4 schools 

Asia 

Afghanistan: 4 schools 

Bangladesh: 4 schools 

Burma: 2 schools 

Cambodia: 2 schools 

India: 3 schools, 1 language course 

Israel: 1 cultural center 

Japan: 1 school, 5 language courses, cultural centers 

Kazakhstan: 29 schools 

Kirgizstan: 12 schools 

Malaysia: 1 school 

Mongolia: 4 schools 

Nepal: 1 school 

Pakistan: 6 schools, 1 cultural center 

South Korea: 1 cultural center 

Tajikistan: 13 schools 

Turkmenistan: 20 schools 

Thailand: 3 schools 
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Uzbekistan: 1 school 

Vietnam: 1 school 

Yemen: 1 school 

Europe 

Albania: 4 schools 

Austria: 1 language course 

Azerbaijan: 12 schools 

Belgium: 1 school, student dormitory, language course, cultural center 

Bosnia Herzegovina: 2 schools 

Bulgaria: 3 schools 

Czech Republic: 1 cultural center 

Denmark: language course and cultural center 

England: student dormitory, language course and cultural center 

Estonia: 1 cultural center 

Finland: 1 school, language course and cultural center 

France: cultural center and language course 

Georgia: 3 schools 

Germany: 3 schools, language courses and cultural centers 

Hungary: 1 language course, one cultural center 

Italy: 1 cultural center 

Latvia: 1 cultural center 

Lithuania: 1 cultural center 

Macedonia: 4 schools 
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Moldova: 2 schools 

Netherlands: student dormitory, cultural center 

Norway: language course, cultural center 

Poland: 1 cultural center 

Portugal: 1 cultural center 

Romania: 4 schools 

Russian Federation: 6 schools 

Slovakia: 1 cultural center 

Spain: cultural center and language course 

Sweden: cultural center and language course 

Switzerland: student dormitory and cultural center 

Ukraine: 2 schools 

       There are some universities of the movement as well in Azerbaijan (Qafqaz 
University), Georgia (International Black Sea University), Kazakhstan (Suleyman 
Demirel University), Turkmenistan (International Turkmen-Turkish University) 
and Kirgizstan.10 

The movement with its educational mobilization, in a period of less than four 
decades, spread its educational networks in all the inhabitable continents of the 
world, having more than one lac (1/10th million) Turkish and foreign students in 

more than hundred countries.11 The success and impact of these institutions can be 
understood by the statements given by some scholars who visited these institutions 
and also the perception of common as well as popular people about these 
institutions. Prof. Thomas Michel, the Former Secretary for Inter-Religious 
Dialogue of the Society of Jesus in Rome, describes his experience when he visited 
a Gulen School in Mindanao, an island in Philippine in 1995. He found in the 
school students from all backgrounds and described it as a “haven of peace” in the 
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region where kidnapping, guerilla warfare and armed conflict were constant 
between Moro separatists and the Philippine state. He states: 

 “The school, the Philippine-Turkish School of Tolerance, offers Muslim and Christian Filipino 
children an excellent education and a more positive way of living and relating to each other”.12 

Zeki Saritoprak visited Skopje, Macedonia in 2004 where he had an opportunity to 
visit a Gulen School. He was told that during civil war in the region, members of 
different ethnic groups were sending their children to this school. Though the 
parents were fighting one another but their children were living peacefully under 
the roof of the same school.13 One of the head of Moscow National Education 
Office while speaking at the opening ceremony for the school in Moscow 
remarked: “There are two important events in Russia’s recent history. One of these 
is Gagarin’s landing on the moon. The other is the opening of a Turkish school 
here.” His statement proved that he describes opening of Gulen School as an 

historical event.14 

Conclusion: 

When Muslim education system was in shambles particularly in Turkey and in the 
whole world generally, Fethullah Gulen came to the rescue of Muslims by 
invigorating the spirit of Muslims to establish educational institutes on modern 
lines which reconcile traditionalism and modernity, religion and science, revelation 
and reason, spirituality and materialism, sacred and secular. He encouraged his 
followers to scarify their time, energy and resources to open up a network of 
institutions across the globe for the betterment of humanity in general and for 
Muslims in special. He opines that education is the panacea of all the problems and 
miseries the Muslim World is confronted with. He believes that Muslim World has 
forgotten its glorious legacy which increased its miseries and sufferings. He called 
for scientific developments in the Muslim World besides its excellence in 
traditional ulum. To materialize his dream he aspired for an ideal generation which 
he calls the Golden Generation which would work altruistically for the uplift of the 
human family. He strongly believes that his Golden Generation not only work for 
the educational reformation but would also strive for the peace, coexistence, justice 
and equality across the globe. He refutes the claim of Samuel P. Huntington’s 
‘Clash of Civilization’ by advocating the creation of breakwaters between the 
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civilizations. If Fethullah Gulen’s ideology and altruistic actions would be 
followed in letter and spirit, the world will be a better place to live in.            
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